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WELL-BEING Seeking a state of work/life balance where we can function at our best, 
learn and grow, and find meaning in our work. 
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ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

A1: Management of 

Instructional 

Materials 

Materials are handled 

inefficiently, resulting in 

loss of instrumental time. 

Learners are confused 

about how to use 

materials and feel 

frustrated during 

activities due to not 

understanding 

instructions. 

Routines for handling 

materials and supplies 

function moderately well, 

resulting in some loss of 

instructional time. Learners 

are somewhat oriented to 

materials and have some 

confusion about activity 

instructions. 

Routines for handling 

instrumental materials occur 

smoothly without loss of 

instructional time. Learners 

are oriented to materials and 

are clear about activity 

instructions. 

Routines for handling 

materials and supplies are 

seamless with participants 

assuming some 

responsibility for efficient 

operation. Activity 

instructions are provided in 

multiple modalities. Learners 

are oriented to materials and 

are clear about activity 

instructions. 

https://docs.google.com/document/d/17qR4wmggywvMALmV4TGWB931a6MQSjra/edit?pli=1
https://docs.google.com/document/d/17qR4wmggywvMALmV4TGWB931a6MQSjra/edit?pli=1
https://documentcloud.adobe.com/gsuiteintegration/index.html?state=%7B%22ids%22%3A%5B%221fv2E2mfkwKUCum6PSQv36Upi2r7QW0CK%22%5D%2C%22action%22%3A%22open%22%2C%22userId%22%3A%22114655097217959737427%22%2C%22resourceKeys%22%3A%7B%7D%7D
https://drive.google.com/file/d/1OnOtoR014nnvbTs4u8A91WBluhheEpte/view?pli=1
https://drive.google.com/file/d/1OnOtoR014nnvbTs4u8A91WBluhheEpte/view?pli=1
https://documentcloud.adobe.com/gsuiteintegration/index.html?state=%7B%22ids%22%3A%5B%221-nj7cYLFVy2zTK2q4sTKniVXDZ4YCOsR%22%5D%2C%22action%22%3A%22open%22%2C%22userId%22%3A%22114655097217959737427%22%2C%22resourceKeys%22%3A%7B%7D%7D


A2: Delivery and 

Knowledge of 

Content 

Instructor makes content 

errors or does not correct 

content errors 

participants make. For a 

Standardized Core 

Training: Instructor does 

not cover most of the 

elements of the 

standardized 

curriculum. 

Instructor displays basic 

content knowledge but 

cannot articulate connections 

with other subject matter 

and field experience. For a 

Standardized Core Training: 

Instructor does not cover 

many of the required 

elements of the standardized 

curriculum. 

Instructor displays solid 

content knowledge and 

makes connections between 

the content and other parts of 

field experience at 

appropriate participant level. 

For a Standardized Core 

Training: Instructor covers 

only key elements adequately 

of the standardized 

curriculum. 

Instructor displays extensive 

content knowledge with 

evidence of continuing 

pursuit of knowledge and 

achievement of state 

outcomes. For a 

Standardized Core Training: 

Instructor covers all elements 

adequately in the 

standardized curriculum and 

integrates relevant case 

examples to enhance content. 

 

 

ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

A3: Activities and 

Assignments 

Activities and 

assignments are 

unrelated to the course 

objectives. Participants 

are not engaged mentally 

and/or unable to 

complete the activities. 

Some activities and 

assignments are related to 

instructional objectives and 

engage them mentally, but 

others do not. Debriefing is 

minimal. 

All activities and assignments 

are related to instructional 

objectives. Almost all 

participants are cognitively 

engaged and complete 

assignments. Debriefing 

enhances understanding. 

All participants are 

cognitively engaged in the 

activities and assignments in 

their exploration of content. 

As needed, trainer initiates 

or adapts activities and 

projects to enhance 

understanding. Debriefing 

connects activities to the 

content. 

A4: Clarity of 

Objectives 

Objectives are not clear 

and represent low 

expectations and no 

conceptual 

understanding for 

participants. Objectives 

do not reflect important 

learning. 

Objectives are moderately 

clear in either their 

expectations or conceptual 

understanding for 

participants and in 

importance of learning. 

Objectives are clear in their 

expectations, conceptual 

understanding and 

importance of learning. 

Not only are the objectives 

clear but instructor can also 

clearly articulate how 

objectives relate to the 

trainee’s practice. 

 

 

ELEMENT 
UNKNOWN N/A NO YES 

A5: Is research up 

to date? 

No bibliography 

provided. 

No current research 

available. 

Less than 50% of the research 

is from the last five years. 

50% or more of the research 

is from the last five years. 

(Adapted from Northern Training Academy and Bay Area Training Academy) 



 

 

ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

B1: Interaction with 

Participants 

Instructor interaction 

with at least some 

participants is negative, 

demeaning, sarcastic or 

inappropriate to 

demographic/culture of 

the participant. 

Participants exhibit 

visible frustration with 

instructor. 

Instructor‐participant 

interactions are generally 

appropriate but reflect 

occasional inconsistencies, 

favoritism or disregard for 

participant cultures. 

Participants exhibit some 

frustration with 

instructor. 

Instructor‐participant 

interactions are friendly and 

demonstrate general warmth, 

caring and respect. Such 

interactions are appropriate 

to demographic and cultural 

norms. Participants exhibit 

comfort/trust with instructor. 

Instructor demonstrates 

genuine caring and respect 

for individual participants. 

Participants exhibit genuine 

caring and respect for 

instructor as an individual. 

Interactions are appropriate 

to the demographics and 

cultural norms of the learners. 

Instructor transitions between 

trainer and coach. 

B2: Response to 

Participants 

Instructor ignores or 

brushes aside 

participants’ questions or 

interests. Instructor does 

not respond or adapt to 

the participants. 

Instructor attempts to 

accommodate participant’s 

questions or interests. The 

answers to questions or 

integration of interests is 

confusing to the participants. 

Instructor responds to only 

explicit and verbal responses. 

Instructor successfully 

accommodates participant’s 

questions or interests. The 

answers to questions or 

integration of interests are 

understood by the 

participants. Instructor 

responds to only explicit and 

verbal responses. 

Instructor seizes a major 

opportunity to enhance 

learning by building on a 

spontaneous event and 

successfully accommodates 

participants questions or 

interests which significantly 

enhances the curriculum. 

Instructor responds to 

explicit, verbal, and non‐

verbal responses. 

B3: Discussion 

Techniques 

Interaction between 

instructor and participant 

is predominately 

recitation style with 

instructor mediating 

questions/answers. 

Instructor makes some 

attempt to engage 

participants in a true 

discussion, with uneven 

results. 

Classroom interaction 

represents true discussion, 

with instructor stepping to 

the side when appropriate. 

Involves all participants. 

Instructor empowers 

participants to assume 

considerable responsibility 

for the success of the 

discussion initiating topics, 

making unsolicited 

contributions. 

B4: Management of 

Transitions 

Much time is lost during 

transitions. Segments are 

not related. 

Transitions are sporadically 

efficient resulting in some 

loss of instructional time. 

Segments are somewhat 

related. 

Transitions occur smoothly 

with little loss of instructional 

time. Segments are tied 

together and build upon each 

other. 

Transitions are seamless with 

participants assuming 

responsibility for 

productivity. Segments are 

tied together and build upon 

each other. 



B5: Quality of 

Questions 

Instructor’s questions are 

all of poor quality and/or 

do not invite any 

response. 

Instructor’s questions are a 

combination of low and high 

quality. Only some 

questions invite a response. 

Participants need 

clarification of the question 

or trainer has to clarify the 

question prior to receiving 

response. 

Most of instructor’s questions 

are high quality. Adequate 

time is available for 

participants to respond. 

Instructor’s questions are of 

high quality with adequate 

time for trainees to respond. 

Questions are well integrated 

into curriculum and allow 

participants to delve deeper 

into their understanding of 

the curriculum and engage 

the participantʹs critical 

thinking skills. 

B6: Integrates 

Diversity into 

Trainer ignores difficult 

topics around diversity. 

 

 

 

Trainer superficially 

acknowledges issues of 

diversity but redirects the 

dialogue away from 

discussions around 

diversity. 

Trainer generally attempts to 

address diversity throughout 

the day and there is evidence 

of some integration into 

activities and discussions. 

Trainer engages trainees 

around diversity issues 

throughout the day including 

all activities and regular 

points of discussion. 

 

 

 

ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

C1: Checking for 

Understanding and 

Feedback 

Checking for 

understanding and 

feedback is either not 

provided or is not specific 

to the task or participant. 

Checking for understanding 

and feedback is inconsistent 

in quality and is somewhat 

specific to the task or 

participant. 

Checking for understanding 

and feedback is consistently 

non‐judgmental, 

individualized and specific to 

the participant. 

Trainer checks for 

understanding and feedback 

consistently and adjusts 

content and delivery based on 

feedback from learners. 

Provision is made for 

participants to self assess and 

use feedback in their own 

learning. 

C2: Provides 

Learning 

Opportunity for a 

Variety of Learning 

Styles 

Instructor is unfamiliar 

with the different 

approaches to learning 

that participant’s exhibit 

such as adult learning 

styles, life experiences 

and existing knowledge 

levels. Instructor adheres 

rigidly to the lesson plan, 

even when a change will 

clearly improve the 

lesson. 

Instructor has general 

understanding of the 

different approaches to 

learning that participant’s 

exhibit. If needed, instructor 

attempts to adjust a lesson 

with mixed results. 

Instructor uses different 

approaches to learning to 

meet different participants’ 

needs. If needed, instructor 

makes appropriate 

adjustments to a lesson and 

the adjustment occurs 

smoothly. 

Instructor effectively and 

consistently uses knowledge 

of participants various 

learning styles in instructional 

planning and delivery. If 

needed, instructor 

successfully makes 

appropriate adjustments to 

lessons that greatly improve 

learning. 

(Adapted from Northern Training Academy and Bay Area Training Academy) 



C3: Oral and 

Written Language 

Instructor’s spoken 

language is inaudible and 

contains many grammar 

and syntax errors. 

Written language is 

illegible and contains 

many grammar and 

syntax errors. Vocabulary 

is inappropriate or used 

incorrectly. 

Instructor’s spoken language 

is audible, used 

appropriately, but is not 

appropriate to participants’ 

backgrounds or knowledge. 

Written language is legible 

and used appropriately but 

is not appropriate to 

participants’ backgrounds or 

knowledge. 

Instructor’s spoken language 

is audible, used 

appropriately, and is 

appropriate to participants’ 

knowledge and background. 

Written language is legible, 

used appropriately, and is 

appropriate to participants’ 

knowledge and background. 

Instructor’s spoken and 

written language is 

audible/legible, used 

appropriately, is appropriate 

to participants knowledge 

and background and displays 

well‐ chosen vocabulary that 

enriches the lesson. 

C4: Knowledge of 

Participants Skills 

and Experience 

Level 

Instructor displays little 

knowledge of 

participants’ skills and 

experiences. If needed, 

instructor does not make 

appropriate adjustments. 

Instructor assesses 

participants’ skills and 

experience, and if needed, 

does not make appropriate 

adjustments. 

Instructor assesses 

participants’ knowledge and 

experience and, if needed, 

makes appropriate 

adjustments to meet 

participants’ needs. 

Instructor displays 

knowledge of participants’ 

skills/experience for each 

participant, including those 

with special needs, and if 

needed, makes appropriate 

adjustments to meet the 

participants needs. These 

adjustments significantly 

enhance the curriculum. 

(Adapted from Northern Training Academy and Bay Area Training Academy) 

 

 

ELEMENT 
NO YES 

1A: Did the trainer arrive forty-five 

minutes prior to the start of the 

training? 

The trainer arrived less than forty-five minutes 

prior to the start of the training. 

The trainer arrived forty-five minutes or more 

prior to the start of the training. 

1B: Was the trainer prepared for the 

training day? 

The trainer was not prepared for the training 

day (for example, did not bring all of the 

materials they needed such as handouts, 

PowerPoint presentation, video clips, audio 

clips, 

and/or posters). 

The trainer was prepared for the training day 

(for example, did bring all of the materials they 

needed such as handouts, PowerPoint 

presentation, video clips, audio clips, and/or 

posters). 

https://documentcloud.adobe.com/gsuiteintegration/index.html?state=%7B%22ids%22%3A%5B%221Irg3DYlRamHNqVE0s4ibV2uwdmQMpY7n%22%5D%2C%22action%22%3A%22open%22%2C%22userId%22%3A%22114655097217959737427%22%2C%22resourceKeys%22%3A%7B%7D%7D


 

 

ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

2A: The content 

presented was 

logical, 

coherent, and 

well developed. 

The trainer makes content 

errors or does not correct 

content errors participants 

make. For a Standardized 

Core Training: The trainer 

does not cover many of 

the elements of the 

standardized 

curriculum.* 

The trainer displays basic 

content knowledge but 

cannot articulate connections 

with other subject matter 

and field experience. For a 

Standardized Core Training: 

The trainer does not cover 

many of the required 

elements of the standardized 

curriculum.* 

The trainer displays solid 

content knowledge and 

makes connections between 

the content and other parts of 

field experience at 

appropriate participant level. 

For a Standardized Core 

Training: The trainer covers 

some key elements 

adequately of the 

standardized curriculum.* 

The trainer displays 

extensive content knowledge 

with evidence of continuing 

pursuit of knowledge and 

achievement of state 

outcomes (safety, 

permanency, and well-

being). For a Standardized 

Core Training: The trainer 

covers most of the elements 

adequately in the 

curriculum.* 

*Lesson plans for standardized curriculum can be found on CalSWECʹs website at: 

 

2B: The content 

presented was 

appropriate to the 

traineeʹs skill level. 

Trainer is 

unable/unwilling to 

assess the trainee's level 

of expertise including 

knowledge and 

experience; Does not 

adapt their delivery of 

core curriculum to meet 

a variety of training 

needs. 

Trainer makes little effort 

to assess the trainee's level 

of expertise including 

knowledge and experience; 

Does not adapt their 

delivery of core 

curriculum to meet a 

variety of training needs. 

Trainer is able to assess the 

trainee's level of expertise 

including knowledge and 

experience and 

demonstrates at least one 

technique to adapt their 

delivery of core 

curriculum to meet a 

variety of training needs. 

Trainer is able to assess the 

trainee's level of expertise 

including knowledge and 

experience and demonstrates 

at least two or more 

techniques that they can 

adapt their delivery of core 

curriculum to meet a variety 

of training needs. 

2C: The content 

presented was 

arranged to make 

the most effective 

use of the allotted 

time. 

Activities and 

assignments are 

unrelated to the course 

objectives. Participants 

are not engaged 

mentally and/or unable 

to complete the 

activities. 

Some activities and 

assignments are related to 

instructional objectives 

and engage them 

mentally, but others do 

not. Debriefing is 

minimal. 

All activities and 

assignments are related to 

instructional objectives. 

Almost all participants are 

cognitively engaged and 

complete assignments. 

Debriefing enhances 

understanding. 

All participants are 

cognitively engaged in the 

activities and assignments in 

their exploration of content. 

Participants initiate or adapt 

activities and projects to 

enhance understanding. 

https://calswec.berkeley.edu/


 

 

ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

3A: The information 

presented can be 

transferred to the 

work environment. 

The information is poor 

quality and does not 

transfer to the work 

environment. The 

information does not 

align with the work 

environment. 

The information is 

inconsistent in quality and 

does not transfer to the work 

environment. The 

information marginally 

aligns with the work 

environment. 

The information is of a 

quality nature and transfers 

to the work environment. 

The information aligns with 

the work environment. 

The information is high in 

quality and transfers to the 

work environment. The 

trainer provides space for 

participants to align the 

content with their specific 

work environment and/or 

with county specific protocols. 

3B: The information 

presented contained 

examples of EBP 

and/or best practice 

concepts. 

  The trainer does not mention 

authors in their training; 

citations are not included in 

the PowerPoint slides; 

bibliography is not included 

as one of the handouts. 

The trainer makes mention of 

authors during the training; 

citations are provided in the 

PowerPoint slides; and 

bibliography is included as 

one of the handouts. 

 

 

ELEMENT 

1 

UNACCEPTABLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MASTER 

4A: The trainer was 

flexible in delivery 

and maintained 

class interest and 

engagement. 

The trainer adheres 

rigidly to the lesson plan 

if needed, even when a 

change will clearly 

improve the lesson. 

Interaction between the 

trainer and participant is 

predominately recitation 

style with the trainer 

mediating 

questions/answers. 

The trainer attempts to adjust 

a lesson if needed with 

mixed results. The trainer 

makes some attempt to 

engage participants in a true 

discussion, with uneven 

results. 

The trainer makes 

adjustments to a lesson if 

needed and the adjustment 

occurs smoothly. Classroom 

interaction represents true 

discussion, with the trainer 

stepping to the side when 

appropriate. Involves all 

participants. 

The trainer successfully 

makes major adjustments to 

lessons if needed that greatly 

improve learning. The trainer 

empowers participants to 

assume considerable 

responsibility for the success 

of the discussion initiating 

topics, making unsolicited 

contributions. 

4B: The trainer 

made effective use 

of a variety of 

training methods. 

The trainer is unfamiliar 

with the different 

approaches to learning 

that participant’s exhibit 

such as learning styles, 

life experiences and 

existing knowledge 

levels. 

The trainer has general 

understanding of the 

different approaches to 

learning that participant’s 

exhibit. 

The trainer uses different 

approaches to learning to 

meet different participants’ 

needs. 

The trainer effectively and 

consistently uses knowledge 

of participants varied 

approaches to learning in 

instructional planning. 

(Adapted from Northern Training Academy and Bay Area Training Academy) 



 

 

ELEMEN

T 

1 

UNACCEPTA

BLE 

2 

NEEDS IMPROVEMENT 

3 

SKILLED 

4 

MAS

TER 5A: Overall rating 

of the trainer. 

Trainer was not 

engaging, clear, nor 

effective. Trainer did not 

stimulate discussions. 

Trainer was not 

responsive to 

participants. Trainer did 

not display a clear 

understanding of the 

subject matter. Trainer 

did not make effective 

use of a variety of 

training methods. 

Trainer was slightly 

engaging, clear, and 

effective. Trainer slightly 

stimulated discussions. 

Trainer was not responsive 

to participants. 

Trainer only displayed a 

slight understanding of the 

subject matter. Trainer made 

marginal use of a variety of 

training methods. The 

trainer attempts to adjust a 

lesson with mixed results. 

Trainer was engaging, clear, 

and effective. Trainer 

stimulated discussions. 

Trainer was responsive to 

participants. Trainer 

displayed a clear 

understanding of the subject 

matter. Trainer made use of a 

variety of training methods. 

The trainer makes needed 

adjustments to a lesson and 

the adjustment occurs 

smoothly. 

Trainer was engaging, clear, 

and effective. Trainer 

stimulated discussions. 

Trainer was responsive to 

participants. Trainer 

displayed a clear 

understanding of the subject 

matter. Trainer made use of a 

variety of training methods. 

The trainer successfully 

makes major adjustments to 

the training if needed that 

greatly improve learning. 

5B: Overall rating of 

the training. 

Competencies and 

learning objectives were 

not clearly identified. 

Content was not logical, 

coherent, and well 

developed. Relevant 

examples were not 

provided. Content was 

not related to the trainee's 

job duties and 

assignments. Content was 

not appropriate to the 

trainee's skill levels. 

Competencies and learning 

objectives were slightly 

identified. Content was 

somewhat logical, coherent, 

and developed. Relevant 

examples were somewhat 

provided. Content was 

slightly related to the 

trainee's job duties and 

assignments. Content did 

not articulate connections 

with other subject matters 

and field experience. 

Competencies and learning 

objectives were clearly 

identified. Content was 

logical, coherent, and well 

developed. Relevant 

examples were provided. 

Content was related to the 

trainee's job duties and 

assignments. Content made 

connections between other 

parts of the field experience 

at appropriate to the trainee's 

levels. 

Competencies and learning 

objectives were clearly 

identified. Content was 

logical, coherent, and well 

developed. Relevant 

examples were provided. 

Content was related to the 

trainee's job duties and 

assignments. Content 

displayed extensive 

knowledge with evidence of 

continuing pursuit of 

knowledge and achievement 

of state outcomes (safety, 

permanency, and well- 

being). 

(Adapted from Northern Training Academy and Bay Area Training Academy) 
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https://calswec.berkeley.edu/programs-and-services/child-welfare-service-training-program/common-core-30
https://calswec.berkeley.edu/programs-and-services/child-welfare-service-training-program/supervisor-core


 

 

 



 

 

https://theacademy.sdsu.edu/wp-content/uploads/2015/01/fairness-equity.pdf
http://cssr.berkeley.edu/ucb_childwelfare/


https://www.cdc.gov/violenceprevention/childabuseandneglect/acestudy/index.html
http://www.cdss.ca.gov/inforesources/Foster-Care/CANS/The-CANS-Tool/CANS-Resources
http://www.dhcs.ca.gov/services/MH/Documents/Information%20Notices/IN-18-007%20CANS/IN_18-007_CFT_CANS_Joint_Letter.pdf
https://www.childwelfare.gov/pubPDFs/CAPII.pdf


https://calswec.berkeley.edu/programs-and-services/child-welfare-service-training-program/core-practice-model/about
https://calswec.berkeley.edu/commercially-sexually-exploited-children-csec-toolkit
http://www.cdss.ca.gov/inforesources/Continuum-of-Care-Reform/History
http://www.cdss.ca.gov/inforesources/Continuum-of-Care-Reform/History
http://www.cdss.ca.gov/inforesources/Child-Welfare-Program-Improvement


 

 
 

https://calswec.berkeley.edu/programs-and-services/child-welfare-service-training-program/common-core-30
https://calswec.berkeley.edu/principles-concurrent-planning
https://cwds.ca.gov/
https://cwds.ca.gov/
https://www.clccal.org/sites/default/files/AB12_Fact_Sheet.pdf
http://www.childsworld.ca.gov/res/pdf/AB12FactSheet.pdf


 
 

 
 

http://www.cdss.ca.gov/inforesources/Foster-Care/Pathways-to-Well-Being
https://www.dhcs.ca.gov/formsandpubs/Documents/13-03.pdf
https://calswec.berkeley.edu/psychotropic-medication-toolkit
https://www.childwelfare.gov/topics/systemwide/bhw/casework/medications/
http://www.qpicalifornia.org/pages/qpicaresource.shtml
http://calswec.berkeley.edu/toolkits/resource-family-approval-rfa


 
 
 
 
 
 
 
 

 

https://theacademy.sdsu.edu/programs/cwds/sop/
https://www.section508.gov/create/documents/training-videos
https://www.section508.gov/create/pdfs/training-videos


 

 
 
 

 
 

 
 
 
 
 
 
 
 

 
 

https://drive.google.com/file/d/1nUQN-gUhClgmOHMqMVrKmtUcYK4TGslm/view?usp=sharing
https://theacademy.sdsu.edu/wp-content/uploads/2015/01/sample-lesson-plan-course-outline.pdf


 
 
 

 
 
 

 
 
 

 

 

 

 

 

 

 
 

https://theacademy.sdsu.edu/wp-content/uploads/2020/12/cwds-commonly-asked-questions-doc-Revised-10-26-20-a11y.pdf
https://theacademy.sdsu.edu/programs/cwds/cwds-contractor-faq/
https://drive.google.com/file/d/19CBQPZV-BhpRojF8d8AOXHk6DjOR26_z/view?usp=sharing
https://drive.google.com/file/d/19CBQPZV-BhpRojF8d8AOXHk6DjOR26_z/view?usp=sharing
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https://docs.google.com/document/d/1nUQN-gUhClgmOHMqMVrKmtUcYK4TGslm/edit
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https://theacademy.sdsu.edu/programs/cwds/continuing-educaton-info/
https://drive.google.com/file/d/1nUQN-gUhClgmOHMqMVrKmtUcYK4TGslm/view?usp=sharing
https://theacademy.sdsu.edu/wp-content/uploads/2015/01/ce-procedures-rev-july-2014.pdf
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Rothwell, W. (2008) Adult learning basics. ASTD Press, Alexandria, VA. 

 

http://www.liu.edu/cwis/cwp/library/workshop/citapa.htm
http://www.socialresearchmethods.net/kb%2Cquasiexp.php
https://documentcloud.adobe.com/gsuiteintegration/index.html?state=%7B%22ids%22%3A%5B%220B2Ufy7gcyAnSQTU3dkhqS1RqWTg%22%5D%2C%22action%22%3A%22open%22%2C%22userId%22%3A%22114655097217959737427%22%2C%22resourceKeys%22%3A%7B%7D%7D


 

 
 
 
 
 

 

 
 

 

 

 

 

 

which 
people learn, and what they expect of learning situations 

 Encourage learners to reflect how new ideas can be incorporated 
into what they already know, thereby encouraging assimilation 

 Help learners make sense of mistakes or failures so as to learn 
from them 

 Help learners take more responsibility for the learning process 
instead of expecting Consultants/Trainers to guide learning 
events 

 Encourage learners by showing them they can lean and achieve 
success from the learning process 

 Play the role of facilitators who pose questions to stimulate learners’ 

thinking rather than be subject matter experts who merely provide 

information through lecture

Neurophysiological Theories of 
Learning Daniel Hebb

The focus is on brain 
anatomy and chemistry 
and on such complex 
phenomena as 
intelligence, thinking and 
learning

 Become familiar with differences between adult learners and 
children as learners 

 Emphasize sensory input, enriching training experiences by trying 
to appeal to as many senses as possible so as to increase learner 
retention and transfer of training.



Anchored Instruction The best learning occurs 
when learners are given 
the anchor (focus) for it. 
Instruction should be 
centered on a specific 
case, role play, activity, 
experiential exercise or 
other problems solving 
situation 

 Center learning experiences on a focal problem solving activity 
to make the learning event action oriented 

Cognitive Load Theory Learning happens best 
when aligned with how 
people think (cognition). 

 Study how people think and then align the design of learning 
events accordingly 

 Avoid memorization and rely instead on multiple examples, 
graphics and other aids 

Conversation Theory Pask People learn through 
conversation 

 Encourage social interaction among learners, and give learners 
chances to teach back what they have learned 

Experiential Learning Theory 
Carl Rogers, Malcom Knowles 

The most important 
learning comes from 
experience 

 Encourage action oriented learning 

 Create a psychologically supportive learning 
environment 

 Give learners compelling reasons to learn 

 Serve as resource agents to put learners in touch with helpful 
resources to use in their own learning projects 

 Give learners a major role to play in determining how instruction 
will be designed delivered and evaluated 

Functional Context Theory What is to be learned 
should relate to what 
work the learner does 

 Draw instructional materials and activities from real‐world 
situations and from real‐world documents or problems 

 

Minimalist Learning Theory 
John Carroll 

Learning Events should 
minimize how much time 
is devoted to starting a 
learning event. Instead, 
learners should 
immediately be 
confronted with a 
learning challenge. 

 Focus as soon as possible at the outset of learning on action‐
oriented, problem solving challenges 

 Reduce reliance on lectures 

 Increase reliance having the learners undertake challenges 

 Provide tips on how to avoid common mistakes or missteps 
in applying what they have learned 

Subsumption Theory David 
Ausubel 

New ideas are subsumed 
under what learners 
already know. Learners 
should be given advanced 
organizers at the outset 
of instruction – a 
roadmap which to 
navigate through the 
material 

 Give learners advance organizers so they will have a 
roadmap by which to navigate through the information they 
are to learn. 

Additional theorists that may enhance ones understanding about adult learning theory are Robert 
Gagne, Benjamin Bloom,and Howard Gardner. 



o 
o 
o 
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1 
Adapted from Teach to Student’s Learning Styles (1998 – 2009) everythingESL.net 

http://www.everythingesl.net/inservices/learningstyle.php retrieved 

http://www.everythingesl.net/inservices/learningstyle.php
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https://theacademy.sdsu.edu/programs/pcwta/pcwta-curriculum/
https://theacademy.sdsu.edu/programs/pcwta/trainer-curriculum/
https://theacademy.sdsu.edu/programs/pcwta/trainer-resources/
https://theacademy.sdsu.edu/wp-content/uploads/2015/01/transfer-of-learning-guide-dec-2016.pdf
https://theacademy.sdsu.edu/wp-content/uploads/2016/12/art-of-facilitation-super-8.pdf
https://theacademy.sdsu.edu/wp-content/uploads/2015/01/writing-behavioral-learning-objectives.pdf
https://theacademy.sdsu.edu/wp-content/uploads/2015/01/fairness-equity.pdf
http://ncwwi.org/
https://www.childwelfare.gov/
http://www.td.org/
https://thetrainingassociates.com/
https://trainingindustry.com/
https://theacademy.sdsu.edu/programs/cwds/coaching/
https://theacademy.sdsu.edu/programs/cwds/simulation/
https://theacademy.sdsu.edu/programs/cwds/coaching/
https://davidcummings.org/2017/02/24/the-coaching-habit-%E2%80%92-7-questions-to-ask/
http://www.trainerswarehouse.com/
https://www.positivepromotions.com/


https://documentcloud.adobe.com/gsuiteintegration/index.html?state=%7B%22ids%22%3A%5B%220By6yHOESY83SNk8zUEpXdG1IRFk%22%5D%2C%22action%22%3A%22open%22%2C%22userId%22%3A%22114655097217959737427%22%2C%22resourceKeys%22%3A%7B%7D%7D
https://www.apa.org/ed/sponsor/resources/objectives.pdf
https://safezones.sdsu.edu/index.html


 

https://theacademy.sdsu.edu/programs/cwds/cwds-contractor-faq/
https://theacademy.sdsu.edu/wp-content/uploads/2020/12/cwds-commonly-asked-questions-doc-Revised-10-26-20-a11y.pdf
https://theacademy.sdsu.edu/wp-content/uploads/2020/12/cwds-commonly-asked-questions-doc-Revised-10-26-20-a11y.pdf
https://theacademy.sdsu.edu/programs/cwds/contractor-handbook/
https://drive.google.com/file/d/1Jsu6LjrFHXbrxiQNqira2SDEhvpInMJy/view
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